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Context

The school Vision
Our vision is of a secure, inclusive, caring environment where the staff have a genuine interest and concern for
the children and where the pupils’ efforts and achievements are recognised. The establishment of good
relationships is viewed as the key to the school’s success.
Aims
•
•

We aim to provide a broad and balanced curriculum in a caring environment so that all children will
make progress to the best of their ability and be well prepared for transfer to post primary education.
We aim to ensure that learning supports the development of the pupils’ cross-curricular skills and
their thinking skills and personal capabilities so that they have self-confidence and respect for
themselves and others and can therefore manage their own emotions, regulate their learning and
interact positively with others.

Mission statement
At Tullygally Primary School we have high expectations of all children. We will:
•
•

•
•
•
•

•
•
•

Provide a broad and balanced curriculum
Use an appropriate range of learning and teaching strategies which are active and practical in
their nature, motivate the pupils and engage them purposefully in their work both collaboratively
and independently.
Set appropriate and realistic targets, monitored and tracked for individual pupils for learning, and
attainment in annual and end of key stage assessments.
Make every effort to establish excellent teacher/pupil relationships.
Encourage, recognise and reward positive behaviour.
Encourage parents to become involved in promoting their child’s learning-their views will be
sought and acted upon, and they will receive clear information about policies, the curriculum
programme and the operation of the school.
Provide opportunities for all teachers to engage in Continued Professional Development.
Engage with all the relevant agencies when appropriate.
Maintain and develop links with the wider local community.

Introduction to Special Educational Needs and Disability (SEND) Policy
Our entire school team is committed to providing a welcoming, attractive and stimulating environment to
support the needs and develop the learning of the children and families in the community. Every child and
family in our community is valued and diversity is celebrated.
All areas of school life are inclusive and the teaching is tailored towards individual learning providing challenge
and support; encouraging everyone to reach their full potential. Staff provide a positive ethos to enable the
children to work towards the development of ‘life skills’ and instil life -long learning aspirations for everyone
through a range of activities which are fun and enjoyable.
Our School adopts a 'whole school nurturing approach' to special educational needs and general school-life.
We have a Department of Education funded Nurture Unit, referred to as the Dove’s Nest and this fits perfectly
with our aim of all staff working to ensure effective inclusion and support for all pupils (refer to Appendix 1.
Nurture Group Provision – Guidance for Schools document). The school is committed to ensuring that pupils
with special educational needs and/or disabilities can fulfil their potential and achieve optimal educational
outcomes.
INCLUSION STATEMENT
We consistently make every effort to achieve maximum inclusion of all pupils whilst meeting pupils’ individual
needs. This policy builds on all other relevant policies, which recognise the entitlement of all pupils to a

balanced and broadly based curriculum. Our Board of Governors work alongside our staff and all relevant
stakeholders to ensure that appropriate provision is made for all pupils with SEND.
Rationale
Respecting each child’s unique personality, experiences, interests, strengths and areas for development, we
implement all necessary strategies at our disposal to support children to reach their individual
potential. Teachers monitor children’s progress and provide appropriate experiences and tasks to stimulate,
challenge and reinforce learning. In doing so, teachers identify both, children of exceptional ability and
children who display significantly greater difficulties in learning than their peers. We recognise that during
their school career some pupils may have special educational needs and/or a disability and we will make every
possible arrangement to provide for their individual needs. The provision for the special educational needs of
these children will be in line with the Code of Practice on the Identification and Assessment of Special
Educational Needs (Education (NI) Order 1996) as amended by the Special Needs and Disability (Northern
Ireland) Order 2005 and the application of these requirements to Tullygally Primary School and its aims are as
outlined in this Policy.
Key Principles of Inclusion
‘Inclusion is about the quality of children’s experience; how they are helped to learn, achieve and participate
fully in the life of the school.’
(Removing Barriers to Achievement, 2004)
Through the process of inclusion, the school will seek to develop cultures, policies and practices to include
pupils and encourage a whole school acceptance of including children with special educational needs/disability
in the work and life of the school.
In order to make sure that we meet our pupils’ needs and include them in all aspects of school life, this SEN
policy links closely with all our other policies in supporting pupils such as; Positive Behaviour, Anti-Bullying,
Child Protection and e-Safety and Acceptable Use of the Internet policies.
Aims of SEND provision in Tullygally Primary School & Nursery Unit
In providing for children with special educational needs and/or disability, we aim to:
•
•
•
•
•
•

•
•
•
•
•

Identify children with SEN/disability as early as possible through a variety of means and in consultation with
parents and other relevant personnel
Raise and maintain the self-esteem of children with SEN/disability so that they feel valued as individuals within
the family of the school
Promote the inclusion of all pupils with SEN/disability into the mainstream classroom, as appropriate
Provide appropriate, stimulating experiences to challenge and support learning for all children in line with the
Northern Ireland Curriculum and the Pre-School Curricular Guidance.
Encourage the use of a range of teaching strategies which incorporate different learning styles and ensure
effective learning for all
Prepare children for known and unknown situations by developing a range of general skills, including bodily
and manual skills, social skills, communication, expression, numeracy, observation, classification, research and
investigation, recording, reasoning and the ability to evaluate evidence and opinion
Encourage good manners, kindness and respect towards other people and a tolerance of their cultures and
beliefs
Nurture the innate curiosity of children, their sensitivity, creativity and sense of fun and develop in children a
sense of responsibility for their own learning and behaviour
Promote close and supportive links between the home, school and community, achieving a multi-disciplinary
approach to meeting special educational needs
To encourage parental involvement in all aspects of SEND provision
To consider the wishes of the child when planning and implementing SEN provision.

•

To strive for close co-operation between all services and agencies concerned in order to achieve an effective
multi-disciplinary approach to meeting special educational needs.

Definitions

•

•

Children with special educational needs and/or disability may include those with learning difficulties, specific
learning difficulties, emotional and behavioural problems, medical conditions, speech and language difficulties,
visual and aural impairments and physical disabilities.
In this context a learning difficulty is apparent when a child has significantly greater difficulty in learning than
the majority of children of the same age, or when a child’s disability has a substantial or long-term effect on his
or her ability to carry out normal day-to-day activities.

Code of Practice 1998 paragraph:1.4 and Disability Discrimination Act 1995

•

It is anticipated that about 20% of children will be considered to have special educational needs. On occasions
children will be enrolled with information in existence about their needs. More often these needs will become
apparent as a child progresses through the school. Whenever possible, provision for these children will be
made by class teachers to ensure that those with special educational needs have access to the whole
curriculum.

SEN Categories
The following areas encompass all aspects of SEN/Disability:
1.
a)
b)
c)
d)
e)
f)
g)
h)

Cognitive and Learning
Dyslexia/Specific Learning Difficulty (DYL)
Dyscalculia (DYC)
Dyspraxia/Developmental Coordination Difficulties (DCD)
Mild Learning Difficulties (MILD)
Moderate Learning Difficulties (MLD)
Severe Learning Difficulties (SLD)
Profound and Multiple Learning Difficulties (PMLD)
Unspecified learning difficulties (U)

2.
a)
b)

Social, Emotional and Behavioural
Social, Emotional and Behavioural Difficulties (SEBD)
Attention Deficit Disorder / Attention Deficit Hyperactivity Disorder (ADD)

3.
a)
b)
c)

Communication and Interaction
Speech and Language Difficulties (SL)
Autism (AUT)
Asperger’s Syndrome (ASP)

4.
a)
b)
c)
d)
e)

Sensory Difficulties
Severe/profound hearing loss (SPHL)
Mild/moderate hearing loss (MMHL)
Blind (BL)
Partially sighted (PS)
Multi-sensory impairment (MSI)

5.

Physical

a)
b)
c)
d)
e)

Cerebral Palsy (CP)
Spina Bifida and/or Hydrocephalus (SBH)
Muscular Dystrophy (MD)
Significant Accidental Injury (SAI)
Other (OPN)

6.
a)
b)
c)
d)
e)
f)
g)
h)

Medical Conditions/Syndromes
Epilepsy (EPIL)
Asthma (ASTH)
Diabetes (DIAB)
Anaphylaxis (ANXS)
Down’s Syndrome (DOWN)
Other medical conditions/syndromes (OMCS)
Interaction of Complex Medical Needs (ICMN)
Mental Health Issues (MHI)

7.
a)

Other
Other (OTH)

Guidance for Schools: Recording Children with Special Educational Needs – SEN Categories (Department of
Education
The Management of Special Educational Needs
In Tullgally Primary School we follow the five stage approach as set out in the Code of Practice on the
Identification and Assessment of Special Educational Needs (1998)
While individual children’s needs vary greatly and the provision may range from temporary and minor to
permanent and major, it is hoped that many children will have their needs addressed in the short term within
Stages 1,2 or 3.
Teachers who have concerns about a child’s learning or who identify a child as having special educational
needs will inform the Special Educational Needs Co-ordinator (SENCo) of their concerns as early as possible. A
Record of Concern sheet will be completed and the SENCo will gather information to make an initial
assessment.
Ref. Appendix 2 for the 5 Stages of the Code of Practice explained in detail.

Exceptional Cases
In most cases transition through the five staged assessment process occurs in sequence. However, in
exceptional circumstances, pupils may demonstrate such significant or unforeseen difficulties that with multiprofessional and parental agreement a move to a higher stage of need is necessary immediately.
Identification and Assessment of Special Educational Needs and/or Disability in Tullygally Primary School
‘It is vitally important that children with SEN are identified as early as possible and that an awareness of their
possible difficulties is clearly communicated between all the professionals involved with their
development.’
(Code of Practice 1998 paragraph 2.14)
In identifying children with special educational needs, information will be gathered from various sources and
treated confidentially.
The following may be used to identify pupils’ needs:

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Parental information
Information from Nursery School or other transferring school
Cognitive ability tests
Attainment tests
Summative and formative assessment
Key Stage Assessments
Levelling tasks in literacy, numeracy and ICT
Teacher observation
Professional Reports
Attendance records
Statements of Special Educational Need
Care Plans
Personal Education Plans for looked after children and
IEP Reviews
Annual Reviews
Monitoring the Progress of Pupils with SEND
It is the responsibility of the SENCo to ensure that the progress of pupils on the SEN register is monitored.
Education Plan (EP) targets will be monitored for quality, progression and appropriateness, through meeting
with teachers on a regular basis, class visits and review of pupil class work and well-being.
EP reviews and other relevant and purposeful measures will focus on educational outcomes to inform future
planning and inform movement either up or down through the Code of Practice Stages.
Formal meetings for staff will be held during each term to monitor SEND provision and discuss issues arising.
Parents with children on the SEN register will have the opportunity to discuss their child’s individual targets for
learning and their progress at parent interviews or can contact the school at any other time to arrange a
meeting.
The SEND Team will meet monthly and will keep the Senior Leadership Team and the Board of Governors
informed of the SEND provision on a regular basis.
Liaison with outside agencies will be maintained and enhanced as and when appropriate.
Addressing Individual Requirements
In attempting to meet the needs of individual children, a range of teaching strategies and classroom
management styles may be required. Advice and programmes from outside agencies such as occupational
therapy and speech and language will also be integrated into classroom practice. These will be noted in
education plans and their effectiveness considered at times of review.
In general, teachers will ensure that:

•

•

•
•

Activities are provided to encourage children to work at their own levels in groups or as individuals – neither
so difficult as to frustrate or so easy as to bore; skills and knowledge will be introduced in small amounts and in
a logical order; concepts will be established slowly through the varied revisiting and practice of knowledge and
skills.
Sensitivity will be shown towards children whose limitation in talking and listening, reading, writing and
number work influence their learning in other areas of the curriculum; appropriate help will be given to
overcome such barriers.
Children with specific hearing or sights problems will be carefully positioned in the room.
Whenever possible, children will be made aware of expectations in terms of time, behaviour, work etc. and be
encouraged to share the responsibility for their progress.

•
•

Children with behavioural issues will be carefully positioned in the room to enable all members of the class to
progress; if this requires isolation, it will be short term and with the clear goal of integration
Children with behavioural problems, including disciplinary and motivational, may be given a daily progress
chart/report tailored to their difficulties and providing opportunities to record progress, to offer praise and to
inform parents

Record Keeping
•
•

•
•

Records of Concern will be kept by the SENCo.
A register, known as the SEN Register, will be kept, detailing those children who have special educational
needs and/or disabilities. Teachers will upload pupil EPs to a school SEN folder and use the originals of
education plans and reviews as working documents, filing them when used in the child’s folder (held by class
teacher) and sending an evaluated copy to the SENCo for record keeping.
Class teachers and the SENCo will keep records of their own testing through informal assessments,
standardised or diagnostic tests.
The SENCo will keep copies of all letters, referrals, minutes, reports and relevant correspondence pertaining to
special needs and/or disability.

Resources and Additional Support
A variety of resources including practical materials as well as ICT packages are used to supplement the
differentiated class work provided by the teacher and support special needs e.g. visual timetables, visual
instruction cards, personalised cards, magnetic boards and letters/numbers, white boards and markers, timers,
Numicon resources, sensory resources, iPads.
Reading Partnership Programme
The Reading Partners Programme may be offered to children in KS1 who have been identified by the
SENCo/class teacher as experiencing or having potential reading difficulties and who would benefit from a
block of reading support. The programme lasts for 10 weeks and the child has individual 30-minute sessions, 3
times a week. Regular attendance by the child and full support from his/her parents is a vital element of the
programme. All children receiving Reading Partners support will be included at Stage 2 on the Learning
Support Register.
Accelerated Reading Programme
Accelerated Reader is a fantastic reading program used by pupils in Key Stages 1 and 2. It helps develop
fluency, comprehension and love of reading! Children are able to select reading books appropriate to their
level and carry out short tests on the computer when they have finished. They are then awarded stickers if
they receive over 85% in their test. Children in Primary 4, 5, 6 and 7 are currently working towards getting 10
stickers in order to receive a golden ticket from our Principal, Mrs Andrews. The Accelerated Reader
Programme is an excellent way to boost children’s confidence with reading and progression through levels of
difficulty in the programme can be used as EP targets.

Mathletics
Mathletics is an online learning platform in which children have their own log in and activities are pitched at
the appropriate level to challenge and reward. It is designed to provide students with a captivating and safe
learning experience. Targeted and adaptive curriculum content, structured and interactive support, with
engaging gaming and rewards – all aligned to the requirements of Northern Ireland’s key primary numeracy
curricula.

Matheltics is utilised in class, as a stimulus for support withdrawal sessions and for extra-curricular activities in
which children on the SEN register, underachievers and higher ability children are targeted for additional
support. Mathletics can also be used for
Sensory Circuits
Participation in a short sensory motor circuit is a great way to energise and settle children into the school day.
The aim is to focus concentration in readiness for learning. The circuit also encourages the development of the
child’s sensory processing skills. Many children can benefit from attending a Sensory Circuit, even for a short
period of time.
Sensory circuits take place between 08:50 – 09:10 daily and children are selected in light of teacher
professional judgement and/or reports from medical and/or other professionals, which indicate that children
would benefit from participating in such sessions.

Professional Development
The Principal oversees the professional development of all staff, in consultation with the SENCo. The SENCo
should keep a record of all training relating to SEND.
It is essential that all staff keep up-to-date with developments in the whole area of SEND in order to provide
effectively for pupils. Any staff attending INSET should disseminate the training with colleagues.

Ref. Appendix 3 for Roles and Responsibilities linked SEND Provision

Admissions
The admission arrangements with respect to the majority of pupils with SEN are consistent with the school’s
general arrangements for all other pupils.
Children with Statements of SEN are placed in schools at the request of parents with the guidance and support
of the Education Authority NI.
When seeking to place a pupil with a Statement, the Board will take into account the wishes of the child’s
parents and the provision of efficient education for other children in the class or school and the efficient use of
resources to determine the suitability of the placement. This arrangement is in line with SENDO legislation.
Accessibility
The school will ensure that all children in each year of Nursery, Foundation, KS 1 & KS2 have access to a broad
and balanced curriculum. Within our school development plan we will endeavor to improve access to the
environment and access to information for children with SEN/Disability.

Complaints
Complaints regarding SEN/Disability issues will be considered and resolved as quickly and efficiently as
possible. In most cases this will be successfully achieved on an informal basis with a class teacher and/or
SENCo. Should the issue require further discussion it may be addressed to the principal. Unresolved issues may
be submitted in writing to the Board of Governors.
SEN Advice & Information Service

The aim of the Advice and Information Service at the Education Authority is to ensure that parents of children
with Special Educational Needs/Disability know where and how to access information and advice in relation to
the needs of their children so that they can make appropriate and informed choices and decisions. Most of the
advice and information is available on a regional website http://www.eani.org.uk/i-want-to/get-advice-onspecial-education/
Dispute Avoidance and Reconciliation Service (DARS)
This service is to provide, within an independent, confidential and informal forum, a further opportunity to
resolve previously unresolved disagreements between a school or Education and Library Board in relation to
the special educational provision being made for a child.
Special Educational Needs and Disability Tribunal (SENDIST)
In instances where an agreement about a child’s special educational needs cannot be reached by parents with
the Education Authority, an appeal can be made to the Special Educational Needs and Disability Tribunal.

Policy Review Process
This policy will be reviewed annually and/or in light of changes in legislation or practice. This will happen in
consultation with the Board of Governors and all staff members.

Appendix 2: The Stages of the Code of Practice Explained
Stage 1

Stage 1 begins with a concern that a child may have special educational needs. Normally such a view is
expressed either to or by the class teacher. The class teacher will maintain day-to-day responsibility for
meeting the pupil’s SENs and should inform the SEN Co-ordinator and the Principal and consult the child’s
parents.
In addition, the class teacher will:

•
•

Collect and record information about the child and make an initial assessment of SEN.
Provide or arrange special help within the normal curriculum framework, such as: increased differentiation of
class work, alternative teaching and learning strategies to help meet the child’s needs. The nature and aims of
such provision should be recorded on a Stage 1 action plan, together with the targets, monitoring
arrangements and review date and monitor and review progress and report back to SENCo
The SENCo will:

•
•
•

Ensure that parents are consulted and together agree that the child’s name is included in the school’s SEN
register.
Help the class teacher gather information and assess the child’s needs.
Advise and support the class teacher.

Stage 1 Review
•

Parents will be informed of proposed action and any review date. Having considered review outcomes the
SENCo will decide whether to remove pupil’s name from the register, keep the pupil at Stage 1 or move the
child to Stage 2.

Stage 2
Stage 2 begins with a decision either at the Stage 1 Review, or following discussions between teachers and
parents, to proceed with early and more intensive action.
The SENCo will:
•

•
•

Take the lead in assessing and identifying the child’s learning difficulty. This includes planning, monitoring and
reviewing the special educational provision working with the child’s teacher. The class teacher remains
responsible for working with the child in the classroom.
Working with the class teacher, the SENCo will ensure that an Education Plan is drawn up for the pupil.
All these operations should take into account, as far as possible, the child’s own views and the parents’ views.

Stage 2 Review
Normally the Stage 2 review will be conducted by the SENCo, in consultation with the class teacher and, where
possible, child and parents. It should focus on the child’s progress.

•

•

If progress has been satisfactory the SENCo may decide that the child should continue at Stage 2 in order to
consolidate gains. If the progress continues to be satisfactory, the SENCo may decide that the child no longer
needs special educational provision at Stage 2 and may decide to move the child to Stage 1.
The child’s name should be kept on the SEN register until there is no longer any significant concern about
progress.

•

If the relevant and purposeful measures at Stages 1 and 2 do not result in adequate progress the SENCo will
move the child forward to Stage 3 and referral may be made to specialist support services/agencies outside
school.

Stage 3
Stage 3 begins with a decision either at Stage 2 review or following discussions between the SENCo, Principal,
teachers and parents, that early intervention with external support is necessary. At this Stage the SENCO takes
a lead role, working closely with the child’s teacher and drawing on the expertise of relevant external support
services.

•

•
•
•

The SENCo, working with the class teacher, and with the help of the external support services, will ensure that
a Stage 3 Education Plan is drawn up. Together they will consider a range of teaching approaches and
appropriate support materials, including the use of ICT.
The Education Plan should set out revised strategies for supporting the child’s progress and arrangements for
monitoring and review. It should be implemented, as far as possible, within the everyday classroom setting.
The SENCo should ensure close liaison with the child’s teacher.
Parents will always be kept informed and the child will be involved as far as possible.

At Stages 2 and 3 of the Code of Practice the SENCo and class teacher should consider potential benefits of:

•
•
•
•
•
•
•
•

The Good Practice Guidelines.
SEN Resource File
Encouraging inclusive activities to ensure integration of the pupil.
Differentiated teaching.
Withdrawal for more intensive support.
SEN resources available within school; support programmes, ICT, etc.
Available staff skills which support pupils with SEN.
Implementation of any provision/strategies as a result of external advice, support and training provided by
relevant ELB/other services.

Stage 3 Review
The review of the Stage 3 Education Plan will normally be conducted by the SENCo, in consultation with the
class teacher and where possible, parents and child. Relevant external support services may also be present,
particularly if the child’s progress has not been satisfactory. The review should focus on the child’s progress
and whether this has been adequate.

•
•

•

If intervention remains appropriate the child will remain at Stage 3 for a further period of time.
If the progress has been satisfactory and intervention is no longer required, the SENCo, following consultation,
may agree that the child no longer needs external support at Stage 3 and may decide to move the child back to
Stage 2 and action appropriate to that stage will be taken.
If the relevant and purposeful measures at Stage 3 have not resulted in adequate progress, following
consultation with the SENCo, teacher, external support services and parents, the principal may request a
Statutory Assessment.

Stage 4

‘In some cases schools will conclude that the pupil’s needs remain so substantial that they cannot be
effectively met within the resources normally available to the school.’ (Supplement to the Code of Practice –
4.64)
Following an application to the EA from school’s principal or the parent, the Board will consider the need for
transition to Stage 4. It should be noted that a request of this kind will not always result in Statutory
Assessment nor will Statutory Assessment always lead to a Statement of Special Educational Needs.
In reaching a suitable decision, the Board will consider:

•
•
•
•

The degree of the child’s difficulty
The nature of the provision required
Whether the child’s needs can reasonably be met by the resources normally available to the school
Use the 5 Board Provisional Criteria for Statutory Assessment.

Following Statutory Assessment
The EA will either:

•

Make and maintain a Statement of Special Educational Needs and arrange, monitor and review provision.
or

•

Provide a Note in Lieu of a Statement.

A Statement of Special Educational Needs sets out the child’s educational and non-educational needs, the
objectives to be secured, the provision to be made and the arrangements for monitoring and review.
A Note in Lieu of a Statement sets out the reasons for the Board’s decision not to make a Statement of Special
Educational Needs and includes supporting evidence from the Statutory Assessment.
Stage 5
Once the statement has been made final:
•
•
•

Provision and /or support will be arranged to meet the child’s needs.
The SENCo ensures that a Stage 5 Education Plan is drawn up, implemented, monitored and reviewed
The Annual Review and Transition processes will take place.

The Annual Review
Article 19 of the Education (Northern Ireland) Order 1996 requires that any child or young person who is the
subject of a Statement of Special Educational Needs, whether attending a special or mainstream school, must
be reviewed annually, to make sure that the needs of the child or young person are still being met and to
consider the appropriateness of the placement. Annual Reviews should be seen as part of the process of
continuous monitoring of the child's progress.
The Annual Review will:

•
•
•

Gauge the child’s progress towards meeting the objectives specified in the statement.
Review the special provision made for the child, including placement.
Consider the appropriateness of maintaining the Statement of SENs.

Relevant school staff will undertake the Review on behalf of the EA.
The Review will take place in school, chaired by the Principal (or other person as delegated).

Appendix 3: Roles and Responsibilities for SEND
Role of the Board of Governors
The Board of Governors should:
•
•

Ensure that all pupils’ special educational needs are addressed
Have regard for the Code of Practice/SENDO

•
•
•

Have regard for the school’s SEN and Inclusion Policy
Ensure the policy is kept under review
Allocate funding for SEN and disability; prepare & take forward a written accessibility plan

Role of the Principal
The principal should:
•
•
•
•
•

Keep the Board of Governors informed about SEN/Disability issues
Work in partnership with the SENCo
Where necessary liase with parents and external agencies
Delegate and monitor the SEN budget
Ensure the Strategic Learning & Thinking Team is actively involved in the management of SEN within the
school.

The Role of the Coordinator (SENCo)
The SENCo should:
•
•
•
•
•
•

Coordinate provision for children with SEN/Disability
Ensure that the policy relating to Special Educational Needs/Disability is adhered to within Ballymena Primary
School and in particular, the principles of prompt assessment and appropriate provision.
Advise and liase with colleagues and contribute to their training on SEN/Disability issues.
Maintain the school’s Learning Support register and oversee the records of all pupils with SEN/Disability.
Liase with parents and external agencies.
Report to the Board of Governors annually
Role of the Classroom Teacher
The classroom teacher should:

•
•
•
•
•
•

Be aware of current legislation and the staged approach to special needs as outlined in the Code of Practice
Gather information through formal and informal assessment/observation
Develop an inclusive classroom
Write and review education plans in the consultation with the SENCo
Liase with the SENCO and Special Needs teacher
Involve classroom assistants as part of the learning team

Special Needs Teacher/Learning Support Teacher
The Special Needs teacher will work under the direction of the SENCo & should:
•
•
•
•
•
•
•
•

Be aware of current legislation
Be familiar with the administrative process within the school
Be involved in testing and recording data for the SEN Register
Work closely with all members of staff to identify pupils’ needs
Implement the delivery of suitable programmes for all identified pupils with SEN/Disability which promote
progression within an inclusive setting
Contribute to EPs which inform learning and teaching
Monitor and review progress
Be involved in the Annual Review process

•

Attend professional development training

Role of the Learning Support Assistant
LSAs should:
•
•
•

Support the child in all areas of the curriculum, as directed by the class teacher
Assist in the planning of relevant activities & preparation of appropriate materials & provide practical support
Liaise regularly with the class teacher and SENCo and when necessary with other professionals

Parents/Carers
‘The relationship between the parents of a child with SEN and their child’s school has a crucial bearing on the
child’s educational progress and effectiveness of any school based action....... Professional help can seldom be
wholly effective unless it builds upon parental involvement and provides reassurance that account is taken of
what parents say and that their views and anxieties are treated as intrinsically important.’(Code of Practice
2.21)

•

•
•
•

•
•
•
•

It is essential that parents inform the relevant school staff of any significant needs their child may
possess. They should do this as early as possible. For example, important information may need to be made
available by a parent upon a child’s entry to the school.
The school will inform parents when staff are considering placing the pupil’s name on the SEN register or
moving the child to a higher or lesser stage of need.
At all stages of the Code of Practice parents will be kept informed and encouraged to be actively involved in
their child’s learning.
Parents will be notified by letter when their child’s name is added to the Learning Support Register and
thereafter kept informed of their child’s progress and any movement to a different stage on the register will
also be notified by letter.
The class teacher and SENCo will inform the parents about the concerns, targets and action taken, and discuss
ways in which they might co-operate in partnership for the child’s benefit.
Parents will be encouraged to contact the school at any time to clarify or follow-up any SEN queries.
Parents will have the opportunity to speak with teachers at parent interviews regarding their child’s individual
education plan and may be invited to additional interviews to discuss specific SEN issues.
Workshops may be held to guide parents as they support their child’s learning and to develop a partnership
with school.

Pupils
‘The child should, where possible, according to age maturity and capability, participate in all the decision
making processes which occur in education.’
(Supplement to the Code of Practice – pars 1.19)
Key decisions for a particular pupil might include:

•
•
•
•

Contributing to the assessment
Contributing to education plans through setting targets
Working towards achieving agreed targets and
Contributing to the review of EPs, Annual Reviews and the Transition process in Year 7

Appendix 1: Nurture Group Provision – Guidance for Schools document

